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Section Summaries         The Hundred Penny Box 
                                                                                                                                                                   By Sharon Bell Mathis 

Section Summaries 
 

Section One:  Page 9—Top of Page 15 
 Michael sits down on the bed that used to be his and watches his great-great-Aunt 

 Dew rocking in her rocking chair.   
 He wants to play with the hundred penny box, but Aunt Dew is singing her long 

 song, “Precious Lord, Take my hand.”.  The singing sometimes causes her to forget 
 who he is for a whole day, and then she calls him John, his father’s name.  
 Michael’s mother keeps trying to explain to Aunt Dew about their names. 
 When his father is around and Aunt Dew said, “Where’s my boy?” it was hard to tell 

 whether she means him or his father.  
 Aunt Dew doesn’t call Michael’s mother by any name, and Michael has heard her 

 crying because Aunt Dew doesn’t like her.  She had gone with Michael’s father to 
 Atlanta to bring Aunt Dew back to live with them. She has tried to make Aunt Dew 
 comfortable.  Still, Aunt Dew refused to talk to her.  The old woman  sometimes 
 stops talking to Michael when she comes around. 
 Aunt Dew is making Michael’s mother miserable in her own house.  
 Aunt Dew is a hundred years old.   
 Michael’s father has loved Aunt Dew all his life.  At a time when he had nobody, 

 Aunt Dew gave him a home.  He assures his wife that Aunt Dew knows they 
 want her.  His wife is doing everything right. 
 Michael is tired of Aunt Dew’s singing.  He wants to count the pennies in her large 

 wooden hundred penny box, but it is no fun to count alone. Aunt Dew tells  stories 
 about the pennies. 
 Michael leans over and calls Aunt Dew’s name loudly.  She stops rocking, looks at 

 him without speaking, turns her head, and starts singing again. 
 Michael picks up the hundred penny box from the floor and carries it to the kitchen.  

 There is no way to stop Aunt Dew once she starts singing the long song.  He doesn’t 
 answer when his mother asks what’s wrong. 
 Michael’s mother reaches for the hundred penny box.  She intends to throw it in the 

 furnace as soon as Aunt Dew is asleep. 
 
 
Section Two:  Top of Page 15—Middle of Page 21 

 Michael refused to turn over the hundred penny box to his mother.  He threatens to 
 tell his daddy if she takes it and burns it like she has done to the rest of Aunt Dew’s 
 stuff.  He doesn’t tell her that he and Aunt Dew have hidden things in his closet. 
 Michael’s mother says Aunt Dew, like a child, thinks she needs a whole lot of stuff 

 she really doesn’t need.  She does not intend to take the pennies, just the big old 
 ugly wooden box that gets in the way. 
 Michael’s mother puts her hands on her hips when he tells her “No” again.   Thinking 

 fast, he asks to take the box back to his room because Aunt Dew won’t go to sleep 
 unless she sees it.  His mother agrees.  She will get the box later. 
 Back in his room, Aunt Dew calls Michael “John-boy,” but he doesn’t mind.  His 

 great-great-aunt asks him to play her favorite record on the Victrola that Michael’s 
 father had given her, but Michael’s mother has thrown the broken machine out. 
 Aunt Dew says Michael’s momma is going throw her out soon.  Michael says his 

 momma can’t throw people out. 
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Assessment         The Hundred Penny Box 
Short Answer Questions                                                                                                                            By Sharon Bell Mathis 
 

Short Answer Questions 
 
 
Section One:  Page 9—Top of Page 15 
  1.  What sometimes happened when Aunt Dew sang the long song? 
  2. Where did Aunt Dew live before she came to stay with Michael’s family? 
  3.  What part of Michael’s house had been given over to Aunt Dew? 
  4.  What was Aunt Dew doing as she sang the long song? 
  5.  Explain why Michael’s mother thought that Aunt Dew didn’t like her. 
  6. What was Aunt Dew’s presence doing to Michael’s mother? 
  7. How old was Aunt Dew? 
  8.  How did Michael’s father feel about Aunt Dew? 
  9.  Why did Michael want Aunt Dew to help count the pennies in the hundred penny box? 
10. What did Michael’s mother intend to do with the hundred penny box? 
 
 
 
Section Two:  Top of Page 15—Middle of Page 21 
  1.  What had Momma already done with some of Aunt Dew’s stuff? 
  2.  Where had Aunt Dew and Michael hidden all of her stuff that was left? 
  3.  What did Michael’s mother say about the pennies in Aunt Dew’s hundred penny box? 
  4. Explain how Michael managed to keep his mother from taking the hundred penny box. 
  5.  What did Aunt Dew say when Michael told her that his momma had thrown out her 
 broken Victrola?  
  6.  What was the name of the long song that was on the record Aunt Dew liked to listen to 
 and sing? 
  7. How did Aunt Dew answer Michael’s question about where she would put the hundred 
 pennies if she lost the hundred penny box? 
  8.  From Aunt Dew’s point of view, what was in the hundred penny box? 
  9. What question did Aunt Dew ask Michael? 
10. To Michael, what was the only thing bad about being a hundred years old like Aunt 
 Dew? 
 
 
 
Section Three:  Middle of Page 21—Top of Page 28 
  1.  What did Aunt Dew say to Michael after she stared at him? 
  2.  When he was a boy, what did Michael’s daddy like to do when he visited Aunt Dew and    
 her husband Henry Thomas in Atlanta? 
  3. How had Michael’s grandparents, Big John and Junie, died? 
  4. How were the pennies in the hundred penny box connected to Aunt Dew’s age? 
  5. Why was it important to Aunt Dew that Michael not hide the hundred penny box? 
  6. What important event was taking place the year Aunt Dew was born? 
  7. What happened to Aunt Dew’s husband Henry Thomas? 
  8. Who started the hundred penny box for Aunt Dew? 
  9.  What did the first thirty-one pennies in the box represent? 
10.  Why had Aunt Dew put all the pennies in the box herself after the fifty-sixth penny? 
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The Hundred Penny Box 
By Sharon Bell Mathis 

 

Section One:  From Page 9 to the Top of Page 15 
 

     Write either True or False in the blank before each statement. 

 
___________1. Aunt Dew was Michael’s great-great aunt. 
 
___________2. Since it was raining outside, Michael wanted to play with Aunt Dew’s 
 hundred penny box. 

___________3. Great Aunt Dew sometimes rocked in a rocking chair and sang a long 
 song. 

___________4. At times, when she sang her long song, Great Aunt Dew would forget  
 who Michael was and call him John. 

___________5. When Aunt Dew asked “Where’s my boy?” it was hard to tell if she 
 meant Michael or his father. 

___________6. Aunt Dew had decided to sell her house in Atlanta and move in with 
 Michael and his parents. 

___________7. Michael’s mother didn’t mind that Aunt Dew wouldn’t look at her or call 
 her name. 

___________8. Michael’s mother cried because she didn’t want Aunt Dew living with 
 them. 

___________9. Aunt Dew was one hundred years old. 

 
__________10. When Michael’s father was orphaned as a boy, Aunt Dew took care 
 of him. 
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The Hundred Penny Box 
By Sharon Bell Mathis 

Section Two:  From the top of Page 15 to the Middle of Page 21 
 
 

     Write either Yes or No in the blank before each question. 
 

______1. Did Michael agree with his mother’s plan to burn the hundred penny box? 
 
______2. Had Michael’s mother already destroyed some of Aunt Dew’s possessions? 
 
______3. Had Michael and Aunt Dew hidden some of her things in his closet? 
 
______4. Did Michael’s mother think Aunt Dew needed a whole lot of stuff? 
 
______5. Did Michael say “No” to his mother twice? 
 
______6. Did Michael convince his mother that Aunt Dew wouldn’t go to sleep if she 
 didn’t see the hundred penny box? 

______7. When Michael went back to Aunt Dew’s room, did he find her still singing? 
 
______8. Had Michael’s mother thrown away Aunt Dew’s Victrola? 
 
______9. Did Aunt Dew say Michael’s momma was going to throw her out soon? 
 
_____10. Was Precious Lord, Take My Hand the name of the song on the record that 
 Aunt Dew wanted Michael to play? 

_____11. Was the song on the record also the long song that Aunt Dew sang? 
 

 



 
Copyright © 2008 Margaret Whisnant 

Taking Grades Publishing Company, Conover, NC 28613 
8 

 

The Hundred Penny Box 
By Sharon Bell Mathis 

Section Three:  From the Middle of Page 21 to the Top of Page 28 

 
     Write the letter of the correct answer in the blank before each question. 

______1. When Aunt Dew stared at him, Michael (A) knew she was daydreaming, 
 (B) thought she was angry, (C) never knew what she would say next. 

______2. Aunt Dew said it looked like Michael’s father had (A) forgotten her, (B) just 
 spit him out, (C) changed as he grew up. 

______3. Aunt Dew thought her great-nephew John was (A) the only person who ever 
 cared about her, (B) her only living relative, (C) taking sides against her. 

______4. Compared to the trees in her yard back home, Aunt Dew said the trees in 
 Michael’s yard were (A) prettier, (B) puny-looking, (C) strange-looking. 

______5. Aunt Dew had lived in (A) Atlanta, (B) Charleston, (C) New Orleans. 
 

 
______6. Aunt Dew had (A) three daughters, (B) two sons and two daughters,  
 (C) five sons. 

______7. As a boy, Michael’s father (A) loved to climb the trees in Aunt Dew’s yard,  
 (B) didn’t care to be outdoors, (C) was sickly and shy. 

______8. Michael’s father lost his parents in (A) a plane crash, (B) a car accident, 
 (C) a boating accident. 

______9. When his parents died, Michael’s father was (A) away at school, (B) visiting 
 with Aunt Dew, (C) with them, but he was rescued. 

_____10. After losing his parents, Michael’s father (A) wouldn’t talk, (B) took apart the  
 boat they had been in and pushed it back into the water, (C) was afraid  
 to ride in a car. 
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The Hundred Penny Box 
By Sharon Bell Mathis 

Whole Book Test 
 
      Write the letter of the correct answer in the blank before each question. 

 

______1. Aunt Dew was Michael’s (A) great aunt, (B) great-great aunt, (C) great 
 grandmother. 

______2. Before she came to live with Michael’s family, Aunt Dew lived in (A) Atlanta, 
 (B) Charleston, (C) New Orleans. 

______3. The long song that Aunt Dew sang was (A) Jesus Loves Me, (B) Swing  
 Low, Sweet Chariot, (C) Precious Lord, Take My Hand. 

______4. When Aunt Dew sang her long song, Michael (A) left the room, (B) couldn’t 
 get her attention, (C) liked to listen. 

______5. Michael liked to hear Aunt Dew (A) sing, (B) read Bible stories, (C) tell 
 stories about people. 

______6. Aunt Dew was (A) one hundred years old, (B) eighty-five years old, (C) one 
 hundred and five years old. 

______7. When Michael counted the pennies in the hundred penny box, Aunt Dew  
 (A) cleaned the coins, (B) told stories about each one, (C) sang her long song. 

______8. Each penny in the hundred penny box represented (A) a year in Aunt Dew’s 
 life, (B) a person Aunt Dew had met, (C) a verse from the Bible. 

______9. Aunt Dew was born during (A) slavery times, (B) the Civil War,  (C) the 
 Reconstruction period after the war. 
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Something to Think About . . .        The Hundred Penny Box 
Something to Write About . . .        By Sharon Bell Mathis 

The Hundred Penny Box 

By Sharon Bell Mathis 

Something to Think About. . .  
Something to Write About. . . 

(Individual Sections) 

 
 
 
Section One:  Page 9—Top of Page 15 
     Michael’s mother was heartbroken because she thought Aunt Dew didn’t like her. 

 Do you think Michael’s mother might be right?  Why or why not? 
 Consider the fact that Aunt Dew had taken Michael’s father in when he had nobody 

 else and that she sometimes called Michael by his father’s name.  Also, Aunt Dew is 
 one hundred years old.  How might these facts explain Aunt Dew’s behavior around 
 Michael’s mother? 

 
       Michael’s parents went to Atlanta to bring back Aunt Dew.  Michael’s father said not 
long after her arrival, “She knows we want her.  She knows it.” 

 Speculate as to why Aunt Dew left her home in Atlanta to come live with Michael and 
 his parents.   
 Do you think Aunt Dew made the move willingly?  Explain. 
 Do you agree with Michael’s father that Aunt Dew knows they want her to live with 

 them?  Add details to explain your thinking. 
 

     It was difficult for Michael to get Aunt Dew’s attention when she sang her long song. 
 What do you suppose Aunt Dew was thinking when she was singing?   
 Think of the way you feel when you listen to your favorite songs.  What do you have 

 in common with Aunt Dew when the music is floating in your head? (See Graphic 
 Organizer #1—A Sojourn with a Song) 
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Something to Think About. . .        The Hundred Penny Box 
Something to Write About. . .        By Sharon Bell Mathis 

 

Something to Think About. . . 
Something to Write About. . .  

(Whole Book) 
 
    Michael’s parents had gone to Atlanta to bring Aunt Dew back to live with them. 

 Do you think Michael’s parents did the right thing in taking Aunt Dew from her big 
 house and bringing her to live in Michael’s bedroom?  Use evidence from the story  to 
 support your answer. 
 Why do you suppose Aunt Dew came to live with Michael’s family and not with one of 

 her five children? 
 What facts can you find to prove that Michael’s daddy loved Aunt Dew a lot? 
 How would you feel if your very favorite relative came to live with your family and took 

 your bed as Michael’s great-great-aunt had done?   
___________________________________________________________ 

 
     Michael tried to convince Aunt Dew that she needed something better than an old 
cracked-up, wacky-dacky box with the top broken.  But Aunt Dew said, ”When I lose my 
hundred penny box, I lose me. . . It’s my old cracked-up, wacky-dacky box with the top 
broken. . . Them’s my years in that box. . . That’s me in that box.” 

 Do you think Aunt Dew would have been able to remember the important events in her 
 life without the hundred penny box?  Explain your answer. 
 What are some different ways people preserve the memories of their lives?  How are 

 they like Aunt Dew’s hundred pennies?   
___________________________________________________________ 

 
     Michael said Aunt Dew kept on forgetting things. 

 Do you think Aunt Dew really forgot things or was it sometimes what people speak of 
 as “selective memory”?  Could it have been a combination of both?  Explain and give 
 examples. 
 How do you know that sometimes Aunt Dew did remember events from the past and 

 new information as well?   
___________________________________________________________ 

 
     Aunt Dew said she and Momma couldn’t talk the same way she and Michael’s daddy 
did.  Momma didn’t know what she and John knew. 

 Explain how the history that Aunt Dew and Michael’s daddy shared allowed them to 
 form a loving, comfortable relationship. 
 How did the lack of history between Aunt Dew and Michael’s mother create a 

 problem relationship? 
 Though she had very little history with Michael, Aunt Dew easily formed an 

 affectionate bond with him.  Why do you suppose this happened?  Why did Aunt Dew 
 feel connected to her great-great nephew without first building a history with him?  Did 
 his physical appearance play a part? 
 What adult have you shared more of your life with—including the things you think 

 about—than any other person?  Explain how this makes your relationship with them 
 different. 
 Explain why many adults have childhood best friends that they never forget. 

___________________________________________________________ 
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Graphic Organizer # 1        The Hundred Penny Box 
                                                                                                                                                                   By Sharon Bell Mathis 

A Sojourn with a Song 
 ( sojourn  sō’ jûrn  a brief period of residence or a temporary stay in a place)  

     It was difficult for Michael to get Aunt Dew’s attention when she was singing her long song.  The music 
temporarily transported his hundred-year-old great-great aunt to another time and another place.  Of course, 
music doesn’t require a person to be one hundred years old for a sojourn into its realm. All ages are welcome. 
     What song, like Aunt Dew’s long song, takes you to a world of your own? When you are under its spell, 
what thoughts are floating through your head?  Are you thinking about the message in the words?  Do you 
sometimes imagine that you are a star performing the song before cheering fans? Does the beat stay in your 
imagination or do your feet demand to move? 
     Organize your thoughts below and then write a composition about A Sojourn with a Song. 
 
Name the song that you like to listen to over and over.  

 
________________________________________________________________________ 
 
Where does the music take your imagination?  What do you see, hear, and feel?  What is happening? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Describe how the rhythm spills out of your imagination and into your body. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Explain how the music stays with you when are no longer listening to the song. 

 
Keys          The Hundred Penny Box 

          By Sharon Bell Mathis 

KEYS 
 

Short Answer Questions 
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About Your Teaching Guide. . . 

Goals 
 To. . .  

 Offer a teaching guide with a full spectrum of learning experiences that flow from basic knowledge to 
higher-level thinking skills. 

 Provide classroom-ready materials that motivate and instruct. 

 Create novel-specific activities that require careful reading, help develop comprehension skills, and 
challenge the thinking process.   

 Accommodate a wide variety of student ability and interest. 

 Support teachers by providing a practical teaching resource that saves preparation time. 

 Include cross-curricula activities as an integral part of the novel study. 

 Correlate to various U.S. and international education standards and requirements for language arts. 

___________________________________________________________ 

The Components. . . 

1.   Summaries 
 Written in present tense, the chapter-by-chapter summaries are more detailed than those found in most 
teachers’ guides or other sources. Important points of the plot, character motivation and development, and 
story clues are all included.  For quick reference, the summaries are presented in bulleted format.  These 
synopses are a valuable resource for 

quickly becoming familiar with a title when time is limited, 
managing a reading program that involves multiple titles/ independent reading groups, 

locating a specific story event or character, 
refreshing memory when using a novel from year to year. 

 

2.   Assessment 
     The two sections in this portion of the teaching pack offer a wealth of materials designed to build a strong foundation 
for student progression to higher level thinking skills. The operative phrase is basic comprehension. 

 

Short Answer Questions 
     Short answer questions for each chapter (or groups of chapters) are the first available assessment tools. 
The items encourage and check for careful reading.  Some require the reader to recognize a major event or 
idea while others involve finding a minor detail.  The questions are in sequence with the pages they cover, but 
they are not designed to call attention to plot construction or other story elements.  
     The short answer questions can be used as  
   student reading guides    discussion group guides 
   pop quizzes     conferencing with individual students 

 

Objective Tests 
 The objective tests have multiple functions.  In addition to their obvious application, they also serve as 
tools that can improve comprehension skills by providing practice in understanding plot structure and 
recognizing important story elements. 

 

Rationale:   
Focus on the Plot. . . 

 Whether they are aware of their ability or not, all good readers sense the rhythm of the connected 
events that compose the plot of a novel, and consequently comprehend the story.  They are in tune with 
cause and effect, behavior and consequence, sequence—the heartbeat of the narrative.   
 This “plot rhythm” forms the framework for the objective tests.  The chain of events that tell the story have 
been pulled from the novel and reformatted into a series of sequential questions, none of which require  
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interpretation.  They are intended to draw student attention to the fact that something happened, not to 
what the incident means.  That comes later. 
    In addition to their testing function, teachers may use the pages to strengthen their students’ ability to   
Summarize:  With only the questions as a guide, have students write a summary of the chapter.  For a set of 
ten questions, limit the number of sentences they may write to seven or fewer.  When they work with twenty 
or more questions, allow no more than twelve sentences. 
Report the News:  Ask your students to write a newspaper article based on the events identified in a set of 
questions and the who, what, when, where, why elements.  Some information needed to complete this 
assignment may be located in previous chapters. 
Twist the Plot:  Choose one or two questions from each chapter and change its answer—true to false, no to 
yes, etc.—to demonstrate how changing a single (or several) events would (or would not) change the story.  
This process can be used to help students become proficient in distinguishing major plot movers from minor 
story details. 

The Characters. . .  
 Too often, when they are asked to describe a story character’s personality, the only answer many 
students can muster is “nice.”  This portion of the Novel Teaching Pack, coupled with related activities from 
Something to Think About/Something to Write About. . . is a well of opportunities for those teachers who 
wish to eradicate “nice” from their students’ vocabularies! 
 Questions that identify a character’s personality and/or motivation are purposely and carefully included 
with the plot movers.  Again, the questions do not require interpretation.  They simply establish that 
someone did or said something—knowledge that is invaluable when character analysis is required.   

 
Implied Meaning and Story Clues. . .  

     The objective tests include items that establish the existence of story components carrying implied 
meaning.  Story clues that tantalize the reader with hints of future events also appear as question.  At this 
point in the novel study, as before, interpretation is not the goal.  Awareness of the facts is the target. 

Developing/Improving Listening Skills. . .  
  Listening skills are rightfully included on every list of state competency requirements.  Rather than always 
requiring students to answer test questions on a printed page, why not surprise them occasionally by doing 
the test orally and meeting competency goals at the same time?   

Discussion Guide Capability. . .  
     The objective tests are helpful discussion guides.  Use individual items on these pages to draw student 
attention to sequence, cause and effect, story clues (foreshadowing), character traits, recognizing and 
interpreting implied meanings, etc.  These “thinking out loud” sessions are an important building block for 
the next learning phase.  

 

 

3.   Something to Think About/Something to Write About. . . 
     In this section, students pack up what they already know about the novel and go exploring into its every 
nook and cranny.  Some activities require the simplest interpretation or application, while others will challenge 
the most proficient thinkers.  There is a high probability that young scholars, even reluctant ones, will label 
some of the selections as fun. 

Rationale: 
Guidelines. . .  

     Most of the items in this section are based on the skills presented in the Taxonomy of Educational 
Objectives (Bloom’s Taxonomy).  There are two reasons for this choice.  First, it mirrors the Novel 
Teaching Pack’s primary purpose of building a variety of sophisticated thinking skills on a foundation of basic 
knowledge.  Second, in following the taxonomy guidelines, activities that correlate with many state 
educational standards emerge automatically. 

Organization. . .  
       Chapter-specific activities are grouped and presented according to their corresponding sets of 
Objective Test page(s).  Having led students through the basics for each chapter (or selected section), 
teachers may shop in this section for activities to optimize student understanding and interest.  Armed with a 
firm grasp of each successive chapter, students are more likely to anticipate, embrace, and enjoy the next 
section.  By repeating the process, students are also mastering concepts and intricacies connected to the 
whole novel. 
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    The Whole Book Activities, as their name indicates, require a grasp of the theme(s), characters, 
implications, etc. as they apply to the full novel.  These pages are a teacher’s smorgasbord of culminating 
possibilities.    

Levels of Difficulty. . .  
     A variety of difficulty levels to accommodate the needs of individual students, including the gifted, is an 
integral part of this component.  However, all items from this section are intended to challenge and sharpen 
thinking abilities. 

Activities. . .  
     Something to Think About/Something to Write About includes activities that require students to choose 
and use precise, appropriate, and meaningful vocabulary.  These exercises involve choosing a word or a 
group of words to describe a character’s personality or behavior.  The following example is from Because of 
Winn-Dixie. 
 
 
 
      
     
 
 
 
 
 
 
     In each case students work with a given collection of terms, all of which can be correctly applied to the 
character(s) in question.  However, the individual words have varying strengths of meaning.  It is the student’s 
task to analyze both the character’s behavior and the words, make choices, and then cite events from the 
story to support his/her selection. 
 
     Teachers may opt to narrow the choices to fewer words, choose words for individual students, divide the 
class into groups and offer a specific set of words to each group, or use the assignment as it is written.  
Whatever the technique, it is here that the word nice can be knocked off the shelf, shattered on the floor, and 
swept out the door.  No longer necessary.  Useless.  Gone! 

 

     
 
     Other items in this section challenge students to . . .  
            create drawings, diagrams, photos, maps,               make predictions 
                    form opinions and theories        understand point of view 
   cite “evidence” from the story to support their                                                    imagine 
                      explanations and opinions                                                              categorize 
   connect personal experience to story situations                           engage in research and data gathering 
become familiar with and identify literary elements                          recognize and perceive story theme(s) 
          analyze story characters and events                                              

Note:  Inclusion of activities will vary with each novel title. 

 

Options, options, and more options. . .  
      Something to Think About, Something to Write About is purposely jam-packed to give teachers pick-
and-choose options for 
  individualizing assignments     homework 
            group work     short-term and long-term projects 
  whole class activities    differentiating assignments for two or more classes 
 capitalizing on student interest 
 

 
 
 
 

     Opal comforted Winn-Dixie during thunderstorms, holding on to him tight so that he wouldn’t run 
away.  She decided that the best way to comfort Gloria was to read a book to her, loud enough to keep 
the ghosts away. 
 From the list of words below, all of which can correctly describe Opal’s behavior, which two do you 
think are the best?  Cite facts from the story and the words’ definitions to support your choices. 
 empathetic   compassionate  nurturing  warmhearted 
 sympathetic loving   devoted   benevolent  
      unselfish  generous  thoughtful  considerate 
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4.  Graphic Organizers 
     Ideas for the graphic organizers are pulled from the chapter or whole book activities and expanded into a 
writing assignment.  Priority is given to those topics that allow a student to relate personal experiences, make 
choices, empathize with a story character, and/or imagine.   

Structure. . .  
     The organizers do not repeat a set pattern of circles, squares, lines, etc., prescribed for a particular type of 
writing. Each one is tailored to a specific idea pulled from the novel. Structured directions for organizing 
the topic support the student at this stage of the process so that writing is the major focus.  

 
 

5.  Keys 
     Full answer keys for the Short Answer Questions and the Objective Tests are included in each teaching 
pack.  When an activity from Something to Think About/Something to Write About requires specific answers, 
keys are also provided for teacher convenience. 
 

Final Note 
    Your Teaching Guide is designed for use as supplementary material that supports a total reading program. 
It is my goal to provide busy teachers with a classroom-ready, practical resource loaded with motivational and 
learning opportunities for their students.   It is my hope that your purchase will prove to be a hard-working 
instructional component for years to come.  Thanks for choosing one of my products for your classroom. 

 
 
 
 
        
          Margaret Whisnant, Author 

 
 

 


